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How can mobile learning 
and technologies benefit 
students in learning a 
second language ?

As a second language teacher, 
finding ways to bring authentic tasks 
to language learners has always 
been part of my teaching. I will be 
considering the benefits of mobile 
learning as well as the challenges it 
brings to teachers and students 
while teaching and learning a second 
language. 



When we think of mobile learning, devices such as phones, tablets and laptops come to mind. According to 
Mcquiggan et al (2015), mobile learning has evolved into more than the consideration of the devices themselves. It 
is the flexibility mobile devices offers learners that we are to appreciate and explore. Learning independent of 
time and space offers personalized learning experiences. Learners have options to work collaboratively with 
others. Mobile devices offers a plethora of tools and resources to enhance learning.  Mobile learning can offer us 
infinite possibilities in learning. 
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Why use mobile learning the language classroom ? 

● create and share multimodal texts ● communicate spontaneously with 
people anywhere in the world

● capture language use outside the 
classroom

“The learner should be brought to see the potential of becoming personally empowered in his or 
her language learning, with the possibility of becoming part of an online community of learners.” 

(Godwin-Jones, 2018)ones

Kukulska-Hulme et al. (2015) state that mobile technology allows for “teachers and learners to be active participants in 
making and shaping language learning.” They also add that the philosophy of good language teaching includes active 
participation of learners and teachers when “learners take responsibility for their own learning” and teachers support. This is 
good language philosophy. “Mobile technologies enable the implementation of this philosophy in ways that were previously 
impossible.” The authors mention that mobile technology allows students to do the following: 

● analyse their own language production 
and learning needs

● construct artefacts and share them with 
others

● provide evidence of progress gathered 
across a range of settings, in a variety 
of media.



How to use mobile learning the language classroom ? 

4Cs Content 

-the provision of media (e.g. documents, 
audio, video, etc) to the learner/performer  

Compute

-taking in data from the learner and 
processing it 

Capture

-taking in data from sensors including camera, 
GPS, etc, and saving for sharing or reflection

Communicate

-connecting learners/performers 
with others

Students searched the internet for 
pictures and information on Riparian 
Zones to compare to local information. 

Students use apps such as Google Docs, Explain 
Everything, Book Creator or Pictello to combine 
information into a deliverable project format, such 
as video or book, to show learning. 

Students used Ipads and apps to 
document findings, such as take pictures, 
videos and notes on field activities. 

Students can share their created projects 
with peers, parents and teachers through 
youtube, email and apps to communicate 
their learning. 

Quinn’s 4Cs provide a snapshot of how 
learning is enhanced using mobile 
devices. (DesigningMLearning, n.d.)



How to use mobile learning the language classroom ? 
Godwin-Jones, R. (2018) suggests using tablets and smartphones functions that support communication and multimedia use. 
These can be used  to support collaborative learning as as well as explore virtually, outside the classroom, to connect to native or 
more proficient  language speakers. All of these tools provide support for second language learning even if they weren’t created 
for that purpose. They provide opportunities for learners to practice their oral, reading, writing and listening skills by completing 
authentic tasks. 

-Text messaging

-Web browsing

-Note taking

-Photo capture

-Audio and video 
playback, recording 
and editing

 -Email 

“Mobile learning technologies clearly support the transmission and delivery of rich multimedia content. They also support 
discussion and discourse, real-time, synchronous and asynchronous, using voice, text and multimedia.” (Traxler, 2007). 



Applications to Support Language

Some examples from Godwin-Jones, 2018 
are : 

➔ Free Apps                           

Facebook and Twitter are social 

media sites that allow learners to post 
or comment by writing and reading.. 

➔ Video-conferencing
Skype and  Google Hangouts allow 
for oral and listening skills to be 
practiced in the target language. 

These are examples of apps that can be used for 
older students or used with the teacher.  

 

➔ Freemium Apps                            
Duolingo and Babbel to practice words 
and phrases. Boukili to listen to reading 
and to record yourself read. Epic Books 
to listen to reading and to practice 
reading.  Book Creator, Pictello, and 
Explain Everything, let you create by 
recording voice, adding text and images. 
Show me acts like an interactive 
whiteboard which lets you record voice.  

It’s important to understand what the app can do to 
support the language learning goal in order for it to 
become a successful tool for the learner.  

https://www.facebook.com/
https://twitter.com/?lang=en
https://www.skype.com/en/
https://hangouts.google.com/
https://www.duolingo.com/
https://www.babbel.com/
https://boukili.ca/en
https://www.getepic.com/app/
https://bookcreator.com/
https://www.assistiveware.com/products/pictello
https://explaineverything.com/
https://www.showme.com/


Different tools for different ages and learning objectives. 

Tip :

Different devices offers 
different tools. Being 
careful in choosing wisely 
will save time and money. 
It is important to have 
devices but it is also 
important to think about 
the necessity and task 
outcome first. 

Students in K-3 :                                                                                                                                                     
IPads for listening and matching learning games, listening to stories, 
recording voices, taking pictures and labelling using vocabulary.

Students in grades 4-6 :                                                                                                                         
IPads and Chromebooks for educational individualized learning such as 
mathletics, creating digital stories, moviemaker, speech to text and text to 
speech.

Students in grades 7 to 12 :                                                                                                                         
Phones for texting, pictures, research, and watching or making videos, 
laptops for research, word processing, videos, posting in communities



Language Learning….where to start?

When teachers of different languages teach , they may consult 

the CEFR (CEFR, 2015). The Common European Framework 

of Reference (CEFR) is a language reference guide which helps 

define levels of learning, teaching and assessment.  It gives a 

description of what language learners can do at different 

stages of their learning. According to the CEFR , we can 
consider 5 skills for second language learners :

● Spoken Interaction
● Spoken Production
● Listening
● Reading 
● Writing
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“The CEFR organises 
language proficiency in six 
levels, A1 to C2, which can 
be regrouped into three 
broad levels: Basic User, 
Independent User and 
Proficient User, and that can 
be further subdivided 
according to the needs of the 
local context.” (CEFR, 2018) 



The CEFR provides a number of assessment 
grids and scales to monitor levels of language 
proficiency. This grid allows learners to 
self-assess with “can do” statements. 

In Burston, J., Athanasiou, A., & Neophytou-Yiokari, M. 
(2016), the goal of the Cyprus University of Technology 
was to “increase students’ linguistic competence to allow 
them to function professionally in English as 
independent learners in all four skills: listening, reading, 
speaking and writing in a course over 2 semesters. It 
showed that Internet resources, in particular YouTube 
and various Google applications (Google Drive, Google 
Docs, Google Scholar, Google Slides, Hangouts) were 
used to provide and organise online content as well as to 
support students in the production of written and oral 
materials based on discipline-specific input. The authors 
concluded that using technology played a significant role 
in achieving the “can do” statements. Online 
collaborative work motivated learners and there was an 
improvement in the basic language skilled learner. 
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Observations so 
far...

In considering Quinn’s 4Cs to 
enhance learning with mobile 
technology as well as have students 
use the CEFR to ensure they have a 
clear understanding of language 
goals has been a way to include tech 
to support language learning at the 
surface. Now, there needs to be 
thinking towards 21st century skills 
in language learning with mobile 
technology in order to transform the 
learning experience to extend 
further outside the classroom.  



Synergy Project 
2017/2018: 
Inquiry Beginnings...
I had the opportunity to participate in a 
SetBC Synergy Project with my grade ⅚ 
class. This project had us investigate the 
use of Ipads to support language 
learning in the French Immersion 
classroom. The project required us to 
sample 3 Apps: Book Creator, Pictello 
and Explain Everything. I had the 
flexibility to create learning around the 
use of these apps to help my students 
show their learning in the French 
language. 

Book Creator

Pictello

Explain Everything

My final Synergy Project can be found at 
https://prezi.com/view/G67UHxwxXPRFEPXx
s5YT/
My classroom Synergy Project Edublog can 
be accessed at http://batwood.edublogs.org/

https://bookcreator.com/
https://www.assistiveware.com/products/pictello
https://explaineverything.com/
https://prezi.com/view/G67UHxwxXPRFEPXxs5YT/
https://prezi.com/view/G67UHxwxXPRFEPXxs5YT/
http://batwood.edublogs.org/


Meet Alberto. 

He recently moved from Spain to a 
small town in Northern Ireland.

He loved soccer, but feared he had no 
way to talk to a coach or teammates. 

Task

In groups of 3, students 
took pictures and added 
text about themselves. 
These books were 
emailed to a student 
who was at BC 
Children’s. This activity allowed students to manipulate the app and learn about 

how it could be used to support them with using French vocabulary as 
well as express their creativity. 

https://bookcreator.com/


Task

In groups of 3, students 
took pictures, added 
text and voice to explain 
the use of snowshoes. 
Each group presented 
their work to the class. Pictello allowed students to use the Ipads outside of the classroom to 

make videos and show the use of snowshoes. They recorded their 
voices to explain or read the text screens they had written. 

https://www.assistiveware.com/products/pictello


Task

In groups of 3, students 
had to choose an 
emotion and show their 
understanding with text, 
images and voice.

This activity allowed students to experiment different features of the app 
which let you animate, screencast, narrate, import and export. It offers 
great options to use voice and text in the target language. 

https://explaineverything.com/


Planning for mobile language learning 

Figures 6, 7, 8 



 A pedagogical framework for mobile assisted language teaching and learning 
(Kukulska-Hulme et al., 2015)

 

Figure 9

This framework has worked in 
my classroom to make 
language teaching and 

learning relevant as well as 
meet individual language 
needs. For example, I use 

Google docs to help students 
use speech to text to help type 
an assignment as well as use 
the predictive text feature to 
ensure proper spelling and 

vocabulary is used.

Different devices offer different tools 
to help learners. Educators and 

learners need time and practice to 
explore the different possibilities of 

device use. In my class, I have used 
Ipads to demonstrate how to use 
Google docs as a collaborative 

writing tool. Students used the same 
doc to add words on an explored 
theme and consulted the list and 
made changes and updates as 

needed. 

Being able to connect through social 
media and the world keeps learners 
thinking and using language 
continuously. This benefits student 
who have their own devices because 
of their ability to stay connected to 
their digital communities outside of 
school. It’s learning in real time! . 

Teaching and learning with Ipads have 
enabled my students to learn outside the 

walls of the classroom by taking videos and 
pictures. This allowed them to show learning 
in different ways as well as teach them about 
extending learning independent of time and 

space. 

“One of the key aspects of successful mobile learning of English that the framework highlights is the use of 
activities which exploit a dynamic language and technology environment while drawing on the distinctive 

capabilities of teachers and learners.” (Kukulska-Hulme et al., 2015)



Pedagogical Framework: Planning
Using the pedagogical framework, teachers can design learning activities using the 4 connecting concepts to considering 

to mobile language learning according to Kukulska-Hulme et al.( 2015).

● Outcomes : How does the activity lead to 
improved language proficiency and other 
outcomes?

Here are a few ideas: identify gaps in knowledge, taking notice of 
how language is used, connecting basic to proficient learners, 
connecting to the real world and developing digital literacy

● Inquiry : How does the activity relate to ever 
changing contexts of language use?

Mobile devices are used as tools to capture and share language 
data, as well as used to pose questions and look for answers in the 
online world. 

● Rehearsal : How does the activity make the most of 
circumstances and resources to enable more practice?

It offers a stimulating and supportive environment which engages the 
learners to practice in the target language outside of the classroom. It 
offers chance to provide and receive feedback as well as offers 
differents ways to express language such as texting. 

● Reflection : How does the activity design ensure 
reflection on learning? 

Here,  the learner gets to reflect on “what has and has not been learnt 
or understood, how it may be applied, how to improve and progress, 
what new learning goals may be set and so on. Mobile devices can 
assist in this process, enabling more frequent reflection.”

earning?



Enhancing and Transforming Learning in the Classroom                                   
During my SetBC Project in exploring mobile devices to support language learning in the classroom, I 
was exposed to the SAMR model. At that time, I didn’t really understand how I could implement this 
model. After using the IPads for a year and seeing the benefits they brought to learning, I now feel I have 
a better understanding of how to transform learning. I had to get comfortable with the technology and 
the changes I was making in my teaching.                            
The SAMR Model is described as a framework that allows educators to change the learning by including 
technology. “Effective technology integration happens across the curriculum, encourages higher-order 
creative and critical thinking skills, problem solving, collaboration and results in transformational 
learning.” (Shiller, 2000)   

Figure 10

Using the SAMR Model by Dr. Ruben Puentedura, 
consists of using technology at 4 levels of learning. 
This tech implementation  meets 21st Century 
Learning skills.The first 2 levels of substitution and 
augmentation are when technology enhancements are 
provided as tools substitutions. The work does not 
change. The 2 upper steps are when the 
transformation takes place. There is redesign and new 
tasks created which supports 21st century skills. 



Using this example of the 
SAMR model in language 
learning gives educators 
options to maximize the 
level of engagement in 
second language learners. 
It also allows for flexibility in 
learning and shows 
relevance in using mobile 
learning to improve 
language learning. This 
levelling system can 
accommodate language 
learners by meeting them 
at their level. The attached 
video shows ways to use 
the SAMR model to 
transform language tasks. 

Figure 11
SAMR video (Retrieved from 

https://www.youtube.com/watch?v=9b5yvgKQdqE&feature=youtu.be)

https://youtu.be/9b5yvgKQdqE
https://www.youtube.com/watch?v=9b5yvgKQdqE&feature=youtu.be


Guiding Question: In what ways can mobile learning and technologies be utilized so as to benefit 
students (learning a second language) and (second language) teachers both in and out of the 
classroom? Here are some examples.  

Challenges
-Student might not 
have a mobile device          
-Limited access to 
connectivity          
-Distracted with other 
device functions 
-Understanding tool 
vs toy

Benefits

-Provide options for learning 
tools to individualize  
learning                         
-Offers out of classroom 
learning to support ongoing 
language practice         
-Creation of online 
communities to promote 
language practice

Challenges
-Limited number of 
devices                    
-Tech support 
-Connectivity 
accessibility      
-Teacher training

Benefits

-Personalized learning   
-Takes place anytime, 
anywhere and globally                    
-Provides collaborative 
learning opportunities                  



Now What? 

Moving forward with what 
I’ve researched and what I’ve 

experienced.

I believe that mobile technology does help learners 
with acquiring or becoming more proficient in a 
language. Offering choice, hands on practice and 
support with personalization definitely motivates and 
gives learners safe places to practice and experiment 
with language learning. Using devices and tools offers 
options for language manipulation at various levels. I 
would like to investigate the level of depth in which 
they could learn a language. 

One question I would like to explore would be : “How 
can pairing the CEFR framework with the pedagogical 
framework for mobile assisted language teaching and 
learning using the SAMR model, increase language 
proficiency at different grade levels?  
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